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Abstract:

The current research investigates the self-efficacy role in improving students'
writing skills- Self-efficacy, or the confidence in one’s capability to achieve
success is known as self-efficacy in specific tasks, is a critical factor influencing
academic performance: The research explores how fostering self-efficacy
among students can enhance their writing abilities by increasing motivation,
perseverance, and resilience in the face of challenges- Through a mixed-
methods approach, including surveys, interviews, and writing assessments, the
study examines the connection between the writing skills of students and their
self-efficacy beliefs- The findings suggest that targeted interventions aimed at
boosting self-efficacy can lead to significant improvements in writing skills,
offering valuable insights for educators seeking to develop more effective
teaching strategies- These results underscore the self-efficacy importance as a
pivotal component in the acquisition of writing skills, with broader implications
for educational practices and student success-
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1. Introduction

1.1 Problem and Its significance

Despite the critical importance of writing skills in academic success and
professional development, many students continue to struggle with writing

proficiency- Traditional teaching methods often focus on technical aspects of
writing, such as grammar and structure, but overlook the psychological factors
that can influence a student's ability to write effectively- While research
suggests that self-efficacy can significantly impact academic performance, there
is limited understanding of how it specifically affects students' writing skills-
This gap in knowledge raises the question: How can self-efficacy be effectively
utilized to enhance students’ writing performance? (WP) Addressing this
problem is crucial for developing more holistic teaching approaches that not only
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improve technical writing skills but also empower students to becomemore
confident and effective writers-

This research is vital because it addresses the growing need for effective
strategies to improve students’ writing skills, a fundamental component of
academic and professional success- By focusing on self-efficacy, the study
highlights a psychological factor that is often overlooked in traditional writing
instruction- Understanding how self-efficacy influences WP can lead to the
development of more comprehensive teaching methods that not only enhance
students’ technical abilities but also build their confidence and motivation- The
insights gained from this research could inform educational practices, leading to
more empowered and capable writers, ultimately contributing to better
academic outcomes and career readiness-

1.2 Research Aims

1. figure out the link between self-efficacy and students' writing skills
development:

2- create strategies that enhance self-efficacy in writing-
3- explore the impact of self-efficacy on motivation and writing outcomes-

4. understand how the beliefs of students about their writing affect their
performance-

1.3 Research Questions

1- What is the connection between students writing skills and self-efficacy?
2- How can self-efficacy be improved to enhance writing skills?
3- How does increased self-efficacy affect motivation and writing outcomes?

4- How do students' beliefs about their writing skills influence their performance?

2.Theoretical Framework

This study framework is placed in the concept of self-efficacy, a core
component of Bandura’s Social Cognitive Theory (SCT)- This chapter outlines
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the key theoretical underpinnings that inform the study, focusing on self-
efficacy, its role in academic performance, and its specific application to writing
skills:- The framework also integrates related theories on motivation and skill
development to give a comprehensive understanding of the way self-efficacy
can improve students’ writing abilities-

2.1 Self-Efficacy Theory

Albert Bandura in 1977 introduced the term self-efficacy which indicates an
individual's faith in what they have manage and perform actions necessary to
organize future situations or challenges- Bandura’s theory of SE is foundational
to his broader social cognitive theory, which posits that personal factors,
behaviors, and environmental influences all interact to shape an individual's
cognitive development and behavior- Bandura (1986) expanded on this concept
by highlighting its role as a critical determinant of how people think, behave,
and feel, influencing both their emotional reactions and the results of their
actions- Individuals with strong SE beliefs tend to approach tough tasks as
opportunities to conquer, not dangers to shy away from. Leading to
greater perseverance and a more proactive approach in the face of adversity-
Conversely, those with low SE may avoid difficult tasks, give up easily when
faced with obstacles, and experience heightened anxiety or stress in challenging
situations (Bandura, 1986)-

In educational settings, SE leads a particularly important role in determining
student motivation and achievement- According to Schunk and Pajares (2001),
students who possess high levels of SE are more likely to engage in challenging
academic tasks, persist longer when faced with difficulties, and recover more
quickly from setbacks- This is because SE influences not only the amount of
effort students invest in their work but also their ability to maintain focus and
continue striving toward their goals despite temporary failures or setbacks-
Research has consistently shown that students with higher SE tend to achieve
better academic outcomes, demonstrating higher levels of motivation,
engagement, and persistence (Pajares & Urdan, 2006)- Additionally, SE has
been linked to various other positive outcomes, including improved emotional
regulation, enhanced problem-solving skills, and greater overall well-being
(Zimmerman, 2000)- Educators can foster SE in students by providing
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opportunities for mastery experiences, offering encouragement, modeling
successful behaviors, and creating supportive learning environments where
students feel safe to take risks and make mistakes (Bandura, 1997; Schunk,
1995)-

2.2 Self-Efficacy in Academic Performance

Studies have consistently show that SE plays a pivotal role in academic
performance across a wide range of subjects and educational levels: Bandura’s
(1997) concept of SE extends beyond mere SE; it encompasses the confidence
in one’s ability to perform specific tasks, which directly influences motivation,
learning strategies, and academic achievements- Students who possess high
levels of SE are not only more likely to embrace challenging academic tasks but
also to employ effective learning strategies, set ambitious yet attainable goals,
and persist in the face of difficulties, leading to better academic outcomes
(Zimmerman, 2000)- One key area where SE has a significant impact is in
students' WP- Writing, often perceived as a complex and cognitively demanding
task, requires not only the ability to generate and organize ideas but also the
perseverance to refine and edit one’s work- Pajares (2003) underscores that SE
in writing can significantly influence students’ confidence in their writing
abilities, which in turn affects the quality and coherence of their written
compositions- Students who believe in their writing capabilities are more likely
to approach writing tasks with a sense of competence and determination,
resulting in higher-quality outputs- Several studies have reinforced the link
between writing SE and academic performance: For instance, Klassen (2002)
explored the relationship between writing SE and the WP of students and found
that those with higher SE in writing were not only more confident in their
ability to tackle writing assignments but also tended to produce better-organized
and more effective written work- Similarly, Pajares and Valiante (1997)
conducted research on middle school students and found that higher levels of
writing SE were associated with improved writing skills and a greater
willingness to engage with writing tasks- These findings suggest that fostering
SE in writing can be a key strategy for improving students' overall academic
performance-
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Furthermore, the influence of SE extends beyond writing to other academic
domains- For example, students with high SE in mathematics are more likely to
approach mathematical problems with confidence, leading to more effective
problem-solving and higher achievement in math-related subjects (Schunk &
Pajares, 2002)- Similarly, in the sciences, students who believe in their ability to
grasp complex scientific concepts are more likely to engage deeply with the
material, participate actively in class discussions, and perform better on
assessments (Britner & Pajares, 2006)-

2.3 Writing Self-Efficacy

Writing SE specifically pertains to a student’s belief in their ability to
effectively plan, draft, and revise written work- Pajares (2003) highlights that
writing SE is a stronger predictor of WP than other related constructs, such as
writing anxiety or self-concept- This is because SE directly influences students’
motivation and their approach to writing tasks- For instance, students with high
writing SE are more likely to employ complex writing strategies, devote more
time to revision, and show greater persistence in completing writing
assignments (Bruning, Dempsey, Kauffman, McKim, & Zumbrunn, 2013)-

2.4 The Role of Feedback in Enhancing Writing Self-Efficacy

Feedback is a crucial element in the development of writing SE- According to
Bandura (1997), feedback provides performance information that can enhance
SE by confirming the effectiveness of one’s strategies and encouraging further
effort- Effective feedback, which is specific, constructive, and supportive, can
reinforce students’ belief in their writing capabilities and motivate them to
improve (Brookhart, 2017)- Studies by Graham, Harris, and Hebert (2011)
show that students who receive positive and constructive feedback on their
writing demonstrate increased SE leading to better WP-

2.5 Integrating Motivation and Self-Regulation

In addition to self-efficacy, the theoretical framework incorporates concepts of
motivation and self-regulation, which are closely linked to SE- According to
Zimmerman (2000), learners of self-regulated are those who are proactive in
making goals, observing their progress, and adjusting their strategies to achieve
desired outcomes- Writing, as a complex cognitive task, requires high levels of
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self-regulation, and students with strong SE are more likely to engage in self-
regulated learning behaviors (Schunk & Zimmerman, 1994)- Motivation,
particularly intrinsic motivation, is also crucial in sustaining the effort required
for successful writing- Deci and Ryan’s (1985) Self-Determination Theory
posits that students with high SE are more likely to be intrinsically motivated,
seeing writing tasks as opportunities for growth rather than challenges to be
avoided-

3.Research Methodology

This chapter outlines the research methodology used to investigate the role of
SE in enhancing students’ WP- This chapter outlines a comprehensive strategy
crafted to explore the previously stated research questions and objectives,
utilizing a blended methodology that integrates both quantitative and qualitative
approaches. The discussion includes details on the research framework,
participant selection, methods for gathering data, processes for analyzing the
information, and the ethical principles adhered to throughout the study.

3.1 Research Design

A mixed-methods approach was chosen for this study to provide a
comprehensive understanding of how SE influences WP- the quantitative
component involves the use of surveys and writing assessments to measure
students’ SE levels and writing abilities To enhance validity and reliability,
semi-structured interviews of the qualitative component was included to explore
students’ perceptions of writing SE and factors that influence it (Creswell &
Plano Clark, 2017)-

3.2 Participants

The researchers chose 150 students from first college level in the writing course.
The sample was chose purposively to ensure the divers representation, the
academic level, and WP, as inclusion criteria required participants who are
currently enrolled in the course and willing to participate in the qualitative and
quantitative components of the study.
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3.4 Surveys

The researcher has used Self-Efficacy Scale (WSES) which created by Pajares and
Valiante (1997). As it assesses learners’ confidence to manage different types of
writing tasks by doing brainstorming, thoughts organization, drafting, and so on.
Lirket scale is used to capture responses which were graded between (strongly
disagree) to (strongly agree). Moreover the study included some demographic
questions that are necessary for the research analysis.

3.5 Writing Assessments

Narrative and argumentative essays where used as two writing tasks to assess
students” WP. The two tasks where used to evaluate writing proficiency aspects,
coherence, organization, grammar, and creativity. The correlation between SE
and WP is measured by comparing self-efficacy scores were rubric aligned and
Common European Framework of Reference for Languages (CEFR) writing
descriptors.

3.6 Focus Groups

To allow exploration of collective views and provide some context to the survey
and findings, the researchers held two groups of discussions that consist of 8-10
participants from different SE levels. Those groups used to encourage interaction
and ideas exchanging among students.

3.7 Data Analysis
3.7.1 Quantitative Analysis

Survey and writing assessment data were quantitatively examined through both
descriptive and inferential statistical methods. Pearson correlation coefficients
were employed to explore the link between SE and WP. Furthermore, multiple
regression analysis was conducted to assess the degree to which self-efficacy
predicts writing outcomes, while accounting for other factors like demographics
and previous writing experience.

3.7.2 Descriptive Statistics
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Table 3.1 demonstrate the descriptive statistics of the crucial variables in the
study: SE, WP (as measured by the two writing tasks), and demographic factors
(age, gender, and prior writing experience).

Table 3.1: Descriptive Statistics for Key Variables

Standard
Variable Mean | deviation | Minimum | Maximum
Self-Efficacy Score (0- | 75.60 10.25 50 95
100)
Writing Task 1 Score | 78.30 12.40 55 100
(0-100)
Writing Task 2 Score | 81.45 11.15 60 98
(0-100)
Age (years) 21.40 2.80 18 29
Prior  Writing 3.20 3.20 1 6
Experience (years)

The descriptive statistics reveal that the students generally exhibit high self-
efficacy in writing, with a mean score of 75-60 and moderate variability (SD =
10-25), reflected in their performance on the writing tasks- The average scores
for Writing Task 1 (M = 78-30, SD = 12-40) and Writing Task 2 (M = 81-45,SD
= 11.15) suggest that students performed well overall, with slightly better results
in the second task, indicating improved proficiency- The participants, with an
average age of 21-40 years and varying prior writing experience (M = 3-20
years, SD = 3-20), demonstrate a diverse range of writing backgrounds, which
may contribute to the observed differences in their WP-

3.7.3 Correlation Analysis
The researcher conducted Pearson correlation coefficients calculations to assess

the relationships between SE and WP. The results, shown in Table 3.2, indicate a
positive correlation between SE and both writing task scores.
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Writing Performance

Table 3.2: Pearson Correlation Coefficients between Self-Efficacy and

Variable Self-Efficacy | Writing Task 1 | Writing Task 2
Self-Efficacy 1.00 0.56 0.62
Writing Task 1 0.56 1.00 0.68
Writing Task 2 0.62 0.68 1.00

The correlation results suggest a moderate to strong positive relationship
between SE and WP, indicating that students with higher self-efficacy tend to
perform better in writing tasks.

Self- Efficacy

*=Writing Task 1

@ \\/riting Task 2

Self-Efficacy Writing Task Writing Task
1 2

3478



AYEET— aY Y e ddad L AU 0updd (V) gala (£) 22ad) (1) alaall (1) Adad) . Aa el cluaal) dlaa

Figure (1) Pearson Correlation Coefficients between Self-Efficacy and Writing
Performance

3.7.4 Multiple Regression Analysis

A multiple regression analysis was performed to evaluate how strongly self-
efficacy predicts WP, with adjustments made for demographic variables such as
age, gender, and prior writing experience. The findings for Writing Task 1 and
Writing Task 2 are detailed in Tables 3.3 and 3.4, respectively.

Table 3.3: Multiple Regression Analysis for Writing Task 1 Performance

Predictor B |[SEB |Beta| T P
Variable
Self-Efficacy 0.45 | 0.10 | 0.50 | 4.50 | <0.001
Age 030 | 0.22 | 0.12 | 1.36 | 0.176
Gender (Male=0, Female=1) 1.20 | 1.80 | 0.07 | 0.67 | 0.505
Prior Writing Experience 210 | 0.90 | 0.25 | 2.33 | 0.022

R2 = 0.40, F(4, 145) = 24.2, p < 0.001

Genders Prior Writing
(Males/Females)  Experience

Figure (2) Multiple Regression Analysis for Writing Task 1 Performance
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Table 3.4: Multiple Regression Analysis for Writing Task 2 Performance

Predictor Variable B |[SEB|Beta| T P
Self-Efficacy 0.55| 0.8 | 0.62 | 6.88 | <0.001
Age 0.15| 0.20 | 0.08 | 0.75 | 0.456
Gender (Male=0, | 0.85 | 1.70 | 0.05 | 0.50 | 0.617
Female=1)
Prior Writing | 250 | 0.85 | 0.28 | 2.94 | 0.004
experience

R2 = 0.48, F(4, 145) = 34.1, p < 0.001

8
7
()
5
4
3
2
1
(0]

Genders Prior Writing
(Males/Females)  Experience

Figure (3) Multiple Regression Analysis for Writing Task 2 Performance

The regression analysis results indicate that SE is a significant predictor of WP
in both tasks, with higher SE scores associated with better writing outcomes-
The impact of demographic factors, such as age and gender, was not significant,
while prior writing experience showed a modest but significant effect on WP

The quantitative analysis demonstrates a positive relationship between self-
efficacy and WP, with SE emerging as a strong predictor of success in writing
tasks- These findings support the hypothesis that enhancing SE could lead to
improved writing skills, underscoring the importance of incorporating self-
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efficacy-building strategies into writing instruction-

3.7.5 Validity and Reliability

Several strategies were employed to ensure the validity and reliability of the
study- For the quantitative data, the use of established scales (e-g-, WSES) and
standardized rubrics (e-g, CEFR) ensured content validity- The internal
consistency of the survey was measured by Cronbach’s alpha, using 0.70
threshold to indicate acceptable reliability (Tavakol & Dennick, 2011)- For the
qualitative data, member checking and peer debriefing were used to enhance
credibility and confirm the accuracy of the findings- Triangulation between the
quantitative and qualitative data further strengthened the overall validity of the
study-

4. Discussion

The results of the research indicate a significant relationship between self-
efficacy and students' WP- The quantitative analysis shows that students with
higher SE tend to perform better on writing tasks, as evidenced by the positive
correlations between SE scores and writing task scores- This finding supports
the hypothesis that SE is a key factor influencing writing success: The multiple
regression analysis further underscores the predictive power of SE, even when
controlling for other variables such as age, gender, and prior writing experience-
While demographic factors like age and gender did not significantly impact WP,
prior writing experience did show a modest influence, suggesting that both
experience and SE play important roles in writing outcomes- Qualitative data
from interviews and focus groups complement these findings by providing
insights into how students perceive their writing abilities and the factors that
boost or undermine their SE- Students who reported high SE often attributed
their confidence to positive feedback, past successes, and effective writing
strategies, while those with lower self-efficacy cited past failures and lack of
support as barriers- Overall, the research highlights the importance of fostering
SE in writing education- By understanding and addressing the factors that
contribute to students' self-beliefs, educators can create more supportive
learning environments that enhance both confidence and performance in
writing- This study suggests that interventions aimed at increasing SE, such as
targeted feedback, writing strategy instruction, and opportunities for success,
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could be effective in improving students' writing skills-

5.Conclusion

The research concludes that self-efficacy is a critical factor influencing
students’ WP, with the data clearly demonstrating that students who possess
higher levels of confidence in their writing abilities tend to achieve better
outcomes in writing tasks- This relationship between SE and WP highlights the
importance of self-belief in academic success, suggesting that students’
perceptions of their own capabilities can significantly impact their actual
performance- The study further indicates that while demographic factors like
age and gender may not play a substantial role in writing outcomes, prior
writing experience does have a notable, though lesser, influence- Given these
findings, it becomes evident that enhancing students’ self-efficacy should be a
central focus in writing education- Educators can achieve this by providing
constructive feedback, creating opportunities for students to experience success,
and teaching effective writing strategies that reinforce students’ belief in their
abilities- By fostering a learning environment that builds self-efficacy,
educators can not only improve students’ immediate WP but also equip them
with the confidence and skills necessary for long-term academic and
professional success- This research underscores the value of psychological and
pedagogical approaches that empower students, suggesting that self-efficacy is
not just an outcome of success but a driving force behind it-
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